The Peer Observation and Evaluation Tool (POET) is a valid and reliable measure developed for formative peer evaluation of pharmacy faculty. The authors replicated a study conducted on the POET in pharmacy in order to report the instrument's validity and reliability in occupational therapy and to explore its potential as a formative teaching evaluation for occupational therapy educators. To verify item importance, seven participants from the faculty in an occupational therapy department rated each item. To establish inter-rater reliability, the participants evaluated one videotaped 55 min lecture. The POET was reliable with ICC at 0.93. There were high levels of agreement with the importance ratings among the participants with all scales. The POET appears to be a valid and reliable formative measure of teaching. At a time of significant change in the level of occupational therapy education, this measure may be an important support for scholarly teaching in two ways: First, this measure offers several opportunities to document the instructor's strengths and, second, it offers the instructor suggestions about ways to improve teaching quality. Finally, the POET may facilitate faculty professional growth and development through systematic, strategic, and constructive peer review feedback.
Background and Literature Review
Scholarly teaching, often associated with the scholarship of teaching and learning (SoTL), is an important concept, and, to varying degrees, is Priorities of the Professorate, a number of researchers have discussed the features of scholarly teaching and of the SoTL (Glanville & Houde, 2004; Glassick, 2000; Grise-Owens, Owens, & Miller, 2016; Spake & Salem, 2005) . However, the literature does not always clearly distinguish between the two. Therefore, for the purpose of this paper, scholarly teaching is defined as scholarship that meets the following criteria:
 The work must be made public.
 The work must be available for peer review and critique according to accepted standards.  The work must be able to be reproduced and built on by other scholars. (Glassick, 2000, p. 879) Compared to the SoTL, scholarly teaching has a critical but narrow focus. For example, Potter and Kustra's (2011) definition of scholarly teaching, similar to Boyer's, is "teaching grounded in critical reflection using systematically and strategically-gathered evidence, related and explained by well-reasoned theory and philosophical understanding, with the goal of maximizing learning through effective teaching" (p. professions, the practice of evaluating teaching varies, as does the purpose, and there is little agreement in the profession about the most effective approach to evaluating teaching (Papay, 2012) . (Hammer et al., 2010) offers an excellent overview of the various approaches to evaluating teaching. It states that the process must be systematic, sound in theory and practice, manageable to implement, and well understood by faculty members. Important elements in the process include classroom observation, observer training, experience with the forms used, and review of course materials before the observation. (Hammer et al., 2010, p. 5) The approach to evaluating faculty teaching may be summative (typically assessing the outcome of teaching or the students' learning) and/or formative (typically assessing the process of teaching) (Appling, Naumann, & Berk, 2001; Worrell, Everly, Hamant, & Kiel, 1999) .
Evaluations may be regularly scheduled or ad hoc (Hubball & Clarke, 2011) , and the settings of the evaluations may include classrooms, clinics, or labs (Fernandez & Yu, 2007) . In addition, the evaluation instruments vary widely from teaching checklists or rubrics (Wiese et al., 2007) to videotaped lectures (Barber, 1992; Green, Ellis, Frémont, & Batty, 1998) to self-evaluations (Bryan, Krych, Carmichael, Viggiano, & Pawlina, 2005) . Peer teaching review is a common element of scholarly teaching evaluation. The reviews are sometimes part of a faculty member's larger teaching portfolio (Kreeber, 2006) or imbedded in a larger evidence-based teaching evaluation program (Hansen et al., 2007) . Peers may review "faculty members' facilitation of the learning process for learners and their demonstrated commitment to the educational mission of the department" (Rosenbaum, Ferguson, Kreiter, & Johnson, 2005, p. 430) . Or, peer teaching reviews can be used as a tool for continuous instructional improvement (Papay, 2012) . Regardless of the rigor of or approach to the review, at many universities and colleges the outcome of virtually any of these reviews can influence whether a faculty member is promoted, gains tenure or a long-term contract, or receives an award or another form of scholarly acknowledgment (Fincher et al., 2000) .
The literature suggests that peer teaching review can be formally or informally done by classroom observation, and that the reviews may contribute to the development of teaching portfolios, comprise part of the mentoring process, or serve as the basis of external reviews from intercampus sources, such as centers for the scholarship of teaching and learning (Worrell et al., 1999) . Despite the many forms peer teaching reviews may take, few of the methods appear to be valid or reliable measures of teaching effectiveness (Bernstein, 2008; Brown & Ward-Griffin, 1994 ).
Any form of peer teaching review can be biased (Lee, Sugimoto, Zhang, & Cronin, 2013) . 
Instrumentation
The POET was the main instrument used in this study.
Demographic Survey
Demographics were collected for informational purposes and were not included in the analysis (see Table 1 ).
Table 1 Demographics
The POET is a formative evaluation designed to provide information about a broad range of topics, from why the lecture is situated in a particular place in the curriculum to how the instructor managed the classroom environment.
During the preobservation (Phase 1), the instructor provides the reviewer with the lecture materials and handouts and reviews the teaching pedagogy specific to the lecture to be observed. The reviewer may ask clarifying questions about the instructor's goals for the lecture and how the instructor intends to reach those goals. Then, the reviewer observes the entire lecture (Phase 2). After the observation, the reviewer meets with the instructor two times: once to discuss the instructor's self-reflection about the observed session (Phase 3), and once to offer the instructor possible recommendations (Phase 4) (see Appendix).
The POET authors (Trujillo et al., 2008) reported interclass correlation coefficients for eight 
Procedures for the Current Study
When the participants entered the room, the researchers requested that they spread out so that they were not seated directly next to each other.
One of the researchers provided a short introduction to the POET and to the process of a formative evaluation. The participants were allowed to ask questions. The participants then completed the demographic survey and the content validity form.
The participants used the content validity form to identify which POET items they agreed were essential aspects of teaching. A researcher collected the forms. The participants were then given the POET Observation Form (see Appendix). After a researcher explained the process of completing the form, the participants proceeded to complete the form while watching a 55 min videotaped lecture.
At the completion of the videotape, the participants were given a few minutes to complete the rating forms. No discussion was allowed during this time.
After the researchers collected all of the observation forms, the participants completed the second content validity form. The participants were then thanked for their participation and invited to leave.
One week later, when the preliminary results were available, the participants were asked at a regularly scheduled faculty meeting to (a) give input on items in which there was variable rater agreement and (b) discuss the implications for using the POET in the occupational therapy department.
Confidentiality
All of the forms were coded and no names were used. Due to a small sample size, demographic information was used for descriptive purposes and not in the analysis, thus assuring no results could be attributed to a certain individual.
Data Collection and Analysis
To verify item importance, the seven participants rated each item. To establish inter-rater reliability, the participants evaluated one videotaped 55 min lecture. Inter-rater reliability was evaluated using ICC. The consistency type ICC analysis was used to determine average measure reliability (and to replicate Trujillo). Interclass correlation coefficients were computed for the overall classroom observation component of the lecture as well as for the three subsections: content, teaching strategies and presentation skills, and classroom climate. Statistical significance of the proportion of variance that is systemic was set at p < 0.05. SPSS version 21 (Chicago, IL) was used to compute all data.
Results
The first objective was to establish the content validity by measuring the participants' agreement of the POET items. Content validity was measured by importance ratings assigned by the participants to the various items of the POET evaluation taken before and after watching the videotaped lecture. The teaching items comprise the majority of the POET observation ratings. Table 2 shows mean ranks of items before watching the videotaped lecture of 2.3 and following the lecture; 2.48 showed no significant difference.
Both mean ratings fell at the mean of possible ratings of 1-4, with a range of 3.14 -1.43 before and 3.14 -1.29 after. There was a notable difference of up to 26 points in the importance of the item:
"Depth of material presented appears appropriate to type of course and student level." Twelve items moved up in importance, five stayed the same, and seven items moved down in importance.
A conservative Friedman's Test found no difference overall for the pre and postratings (see Table 3 ). 
Impact of Observed Lecture on Perceived Importance of Ratings Organized by Difference Scores
Note. Mean rating is based on range of 1-4 for each item with 1 = not important, 2 = somewhat important, 3 = important, to 4 = essential. Shaded area includes items not impacted by the viewing of the lecture. Table 4 ).
Table 4 Reliability as Reflected by Interclass Correlations
The final objective was to discuss the independent of the means and ranges of importance assigned to individual items in the POET (see Table   2 ). These results may suggest the measure is highly As the follow-up study (DiVall et al., 2012) suggests, the POET also fosters a balanced, growth and development, it may be advisable to measure the internal consistency across faculty raters, as faculty will conduct peer teaching reviews at different times. Finally, the discussion among faculty reflected that some faculty believed items were general enough to apply standards to reflect the higher order thinking needed for clinical reasoning while others were uncertain. As a result, some of the items in the POET may not be a good fit for all occupational therapy education teaching and learning objectives.
Conclusion
The authors of the POET (Trujillo et al., 2008) and of this study acknowledge that this formative system of peer teaching review is time consuming; however, given the high stakes for faculty, the process appears to be worth the effort.
This is because evaluation of faculty teaching has essentially two overlapping purposes: to make decisions about the teaching effectiveness for the promotion and tenure process and to promote faculty growth and development in the SoTL over time (Bernstein, 2008; Boehm & Bonnel, 2010) .
The POET offers both the instructor and the peer reviewer several opportunities to review the lecture content, the instructor's performance, the review results, and the instructor's reflections.
These are valuable aspects of the POET, as the indepth process facilitates peer teaching review over time and enables constructive feedback, offers several opportunities to document the instructor's strengths, and offers the instructor suggestions about ways to improve (Bernstien, 2008 , Boehm & Bonnel 2010 .
Implications for further research include reliability and validity testing in in-person classroom observations in occupational therapy and other health care professions, and to explore the reliability and validity of the POET in interprofessional teaching settings.
Implications for Occupational Therapy Practice
The results of this study suggest that the POET is a valid and reliable formative peer teaching review. Several implications for occupational therapy practice include:
 Occupational therapy faculty can use the POET to support and document teaching.
 The POET can support faculty development in teaching and classroom management.
 The POET can stimulate useful and important discussions among faculty about course content and professional development.
 Results of the POET may be used to provide evidence of effective teaching for promotion, tenure, merit raises, and other forms of faculty acknowledgment. 
